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Pupil Premium 3 Year strategic statement 2023 - 2026 

This statement details our school’s use of pupil premium funding to help improve the attainment and outcomes of 

our disadvantaged pupils over a 3-year period. 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that 
last year’s spending of pupil premium had within our school. 
 
School overview 

Detail Data 

School name St Mary’s Catholic Primary 

Number of pupils in school 204 

Proportion (%) of pupil premium eligible pupils 9% 

Academic year/years that our current pupil premium strategy plan covers 3 years 2023 -2026 

Date this statement was published December 2024 

Date on which it will be reviewed December 2025 

Statement authorised by Headteacher – Mrs V Ramshaw 

Pupil premium lead Mrs V Ramshaw 

Governor / Trustee lead Jo Spence 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £26,640 

Recovery premium funding allocation this academic year £0 

Recovery premium funding carried forward from previous years £0 

Pupil premium funding carried forward from previous years (enter £0 if not 
applicable) 

£26,640 

 

Part A: Pupil premium strategy plan 

Statement of Intent 

Professor Becky Francis, CEO of the Education Endowment Foundation, says, “Giving every young person the best 

start in life, whatever their background and wherever they grow up, is a mission that unites everyone working in 

schools.” 

 

At St Mary’s Catholic Primary School, we believe that all children, regardless of disadvantage, vulnerability or the 

challenges they face, should be supported to achieve to their fullest potential. 
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Our strategy focuses on ensuring that all children access high quality teaching in every lesson, and that our 

teachers are supported to keep improving. Alongside this, targeted academic support can have a positive impact in 

supporting children, particularly in their early reading and phonics. 

 

The progress of all children is carefully monitored through our robust assessment procedures, allowing us to be 

sure that any strategies or targeted support used are done so to meet the needs of the pupils at any time 

throughout school. 

 
Challenges 

This details the key challenges to achievement and progress that we have identified among our disadvantaged pupils. 

Challenge Detail of challenge 

1 Monitoring of attendance has shown that the some of our disadvantaged children have lower 

attendance and persistent absence than their non-disadvantaged peers  

2 Assessment and observations show that disadvantaged children have more difficulty in articulating 

ideas, developing understanding and engaging with others through spoken language, and as a result 

can struggle to understand themselves, each other and the world around them. 

3 Disadvantaged children can have a number of barriers that can lead to difficulties in achieving to 

their best potential at school. This can include SEMH issues. 

4 Evidence shows that children from disadvantaged backgrounds often struggle to read as fluently as 

their peers, with challenges including reading accuracy, automaticity and prosody. 

5 Data shows that the proportion of disadvantaged children achieving the expected standard at Key 

Stage 2 in core subjects is lower than their non-disadvantaged peers. 

6 Disadvantaged children are more likely to have less cultural capital than their peers, defined by Steve 

Moffitt (CEO of A New Direction) as having the skills, knowledge, norms and values which can be used 

to get ahead in education and life more generally. 

 

Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 

whether they have been achieved. 

Intended outcome Success criteria 

1. The attendance of PP pupils will 

improve  

PP attendance is in line with national average.   

There is a reduction in the number of PP absences and lateness across 

the year and from year to year.  

2. Children are able to articulate ideas, 

develop understanding and engage 

with others through spoken language. 

Increased oracy skills lead to the majority of children achieving well in 

Reading and Writing, with disadvantaged children  

3. Children are able to work 

independently during lessons, and can 

use a range of strategies to overcome 

barriers. 

Observations will show that children are able to apply their growth 

mindset during lessons, aiding independent learning. 

4. Children are able to read fluently, 

demonstrating accuracy, automaticity 

and prosody. 

Reading fluency assessments show that the majority of children are 

assessed as fluent readers. 
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Intended outcome Success criteria 

5. All children are given opportunities 

and are supported to achieve at the 

expected standard in Reading, Writing 

and Maths. 

Assessment data will show that the attainment gap between 

disadvantaged and non-disadvantaged children has narrowed. 

The number of disadvantaged children achieving the expected standard 

will increase. 

6. Children learn a full, broad and 

balanced curriculum which builds 

cultural capital while developing high 

standards of literacy and vocabulary. 

Assessments in humanities subjects will show that disadvantaged 

children know more and remember more about a range of cultural, 

historical and geographical subject areas. 

 

Activity in this academic year 2024-25 

This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £7589 

Activity Evidence that supports this approach Challenge 

Continued subscription to 

Read, Write, Inc Phonics 

programme. 

The EEF Teaching and Learning toolkit says that Phonics has a 

positive impact overall (+5 months) with very extensive evidence 

and is an important component in the development of early 

reading skills, particularly for children from disadvantaged 

backgrounds. 

2, 4, 5 

Purchase of Read, Write, 
Inc Spelling programme 

 

Staff CPD in delivering 

Essential Spelling 

effectively 

The EEF guide to improving literacy in Key Stage 1 says that schools 

should, “Promote fluent written transcription skills by encouraging 

extensive and effective practice and explicitly teaching spelling.” 

Using the Essential Letters and Sounds programme will dovetail 

with the extensive Phonics teaching the children have already 

experienced in Key Stage 1. 

 

Subscription to Opening 

Worlds Humanities 

curriculum (which 

includes a lot of focus on 

oracy skills). 

Staff CPD in the teaching 

and assessment of 

humanities 

Opening Worlds is a knowledge-rich humanities programme for 

teaching History and Geography. It provides curriculum resources 

together with training, support and ongoing programme-related 

professional development for teachers. Because of its rapidly 

discernible effects on literacy and highly inclusive approach, 

Opening Worlds quickly gained appeal in schools tackling under-

achievement in areas of social disadvantage. 

2, 3, 4, 5, 6 

Staff CPD in developing 

reading fluency. 

Introduce termly reading 

fluency assessments. 

EEF guidance on improving Literacy in Key Stage 2 says, “Fluent 

reading supports comprehension because pupils’ cognitive 

resources can be redirected from focusing on word recognition to 

comprehending the text.” 

2, 4, 5 

TA deployed in EYFS and 

across school as required 

to support / enhance 

Small group tuition is defined as one teacher, trained teaching 

assistant or tutor working with two to five pupils together in a 

group. This arrangement enables the teaching to focus exclusively 

3, 5 
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progress for all pupils at 

all levels. 

on a small number of learners, usually in a separate classroom or 

working area.  

Intensive tuition in small groups is often provided to support lower 

attaining learners or those who are falling behind, but it can also 

be used as a more general strategy to ensure effective progress, or 

to teach challenging topics or skills.  

EEF states that small group tuition has an average impact of four 

months’ additional progress over the course of a year. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/teaching-assistant-

interventions 

Staff CPD on NCETM 

Mastering Number 

Introduction of Times 

Tables Rockstar’s 

The first recommendation in the EEF guidance on improving 

Mathematics in Key Stage 1 is to Develop practitioners’ 

understanding of how children learn mathematics. Professional 

development should be used to raise the quality of practitioners’ 

knowledge of mathematics, of children’s mathematical 

development, and of effective mathematical pedagogy. The 

guidance for Key Stage 2 adds that it is important to ensure that 

pupils develop fluent recall of facts. 

5 

 

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  

Budgeted cost: £9675 

Activity Evidence that supports this approach Challenge 

Daily RWI one-to-one 

tutoring interventions 

Phonics approaches have a strong evidence base indicating a 

positive impact on pupils, particularly from disadvantaged 

backgrounds. Targeted phonics interventions have been shown to 

be more effective when delivered as regular sessions over a period 

up to 12 weeks. 

Phonics, Toolkit strand; Education Endowment Foundation 

2, 4, 5 

Effective deployment of 

teaching assistants to 

children most in need of 

targeted support and 

intervention, and ensure 

children can access whole 

class quality first teaching 

as much as possible. 

EEF guidance of effective use of teaching assistants says, “School 

leaders should develop effective teams of teachers and TAs, who 

understand their complementary roles in the classroom. Where TAs 

are working individually with low attaining pupils the focus should 

be on retaining access to high-quality teaching, for example by 

delivering brief, but intensive, structured interventions. 

5 

SENDCO to support staff 

in timetabling 1:1 and 

small group interventions, 

and to offer advice to 

staff in supporting pupils 

EEF toolkit suggests that one to one tuition can be effective, on 

average accelerating learning by approximately five additional 

months’ progress DfE reports suggest that early identification and 

close monitoring of pupils with SEN will enable positive academic 

outcomes. 

1, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions


5 

to overcome barriers to 

learning. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition 

Embed Nuffield Early 

Learning Language 

Intervention with all EYFS 

children across the year. 

On average, children who are involved in communication and 

language approaches make approximately six-month additional 

progress over the course of a year. All children appear to benefit 

from such approaches but some studies show slightly larger effects 

for children from disadvantaged backgrounds.  

A 2016 randomised controlled trial found a positive impact of four 

months’ additional progress for the Nuffield Early Language 

intervention. EEF toolkit: Communication and language approaches 

– additional 6 moths progress NELI – additional 10 months 

progress. 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/oral-language-interventions 

2 

Continued use of 

Accelerated Reader to 

develop reading and 

comprehension skills in 

KS2.  

AR produces “particularly positive effects” according to an 

independent study by the Education Endowment Foundation (EEF) 

and Durham University.  

“The internet-based programme increased the reading age of 

pupils by three additional months in 4 6 just 22 weeks. The effect 

on low-income pupils was even greater, with their reading age 

improving by five additional months in the same amount of time.” 

2, 4, 5 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £9,376 

Activity Evidence that supports this approach Challenge 

School staff to remain 

focused on monitoring 

the emotional wellbeing 

and mental health of all 

children, with measures 

put in place to support 

children as required. 

Public Health England: The link between pupil health and wellbeing 

and attainment 

A briefing for head teachers, governors and staff in education 

settings 

Key points from the evidence 1. Pupils with better health and 

wellbeing are likely to achieve better academically. 2. Effective 

social and emotional competencies are associated with greater 

health and wellbeing, and better achievement. 3. The culture, 

ethos and environment of a school influences the health and 

wellbeing of pupils and their readiness to learn. 4. A positive 

association exists between academic attainment and physical 

activity levels of pupils. 

1, 3 

Prioritise and subsidise 

places at after-school 

clubs and breakfast club. 

The Nuffield Foundation funded a study undertaken by NatCen 

Social Research and Newcastle University in 2016, looking at the 

academic progress of around 6,400 students born between 2000-

2001. When comparing the findings of disadvantaged students 

who attended the after-school programmes, and those from similar 

backgrounds who did not, it was found that those who did attend 

the activities made significantly more progress by the age of 11. 

1, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Implementation of ELSA 

programme to aid social 

and/or developmental 

issues exacerbated by 

school closures, which 

can have a huge impact 

on children’s ability to 

access learning. 

ELSA will target specific pupils to address social/emotional aspects 

of learning and help overcome potential barriers to academic 

attainment. Nurture provides a bridge between home and school; a 

place where children can feel safe and secure to explore their 

emotional and social wellbeing, learn about themselves, develop 

and grow. It is an essential part of the school’s Inclusion and PSHE 

provision.  

EEF suggests that SEL interventions have an identifiable and 

significant impact on attitudes to learning, social relationships in 

school, and attainment itself (four months' additional progress on 

average). 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/social-and-emotional-learning 

1, 3 

Increased focus on 

attendance due to high 

levels of social 

deprivation in the school 

catchment area & 

exacerbated parental 

anxiety in relation to the 

ongoing pandemic can 

affect the attendance of 

some pupils. 

The SLT and Business Manager closely monitors the attendance of 

all of our pupils. The enforcement of guidelines ensure prompt and 

timely intervention if pupils are absent from or late to school, 

including first day contact, welfare checks and follow up. Changes 

to the Education Welfare Service puts a greater responsibility on 

schools for supporting families and tracking attendance.  

NfER briefing for school leaders identifies addressing persistent 

lateness as a key step in improving attendance and outcomes for 

pupils. 

1 

 

Total budgeted cost: £26,640 

 

Part B: Review of Outcomes 2023 - 2024 

Outcomes at end of 2024 

• EYFS: 100% of disadvantaged children achieved GLD.  

• Y1 Phonics Screening: there were no PP children in the Y1 cohort. 

• Y4 MTC: percentage of PP children achieving full marks was 13% an improvement from 11% in the 

previous. 

• Y6 Reading: percentage of disadvantaged pupils achieving EXS was 75% compared to the national average 

of all pupils 64%. 

• Y6 Writing:  percentage of disadvantaged pupils achieving EXS was 25% compared to the national average 

of all pupils 67%.  

• Y6 Maths: percentage of disadvantaged pupils achieving EXS in maths was 50% compared to the national 

average of all pupils 64%.  

• Whole school persistent absenteeism reduced from 11.43% to 9.05%.  

• Attendance of pupils with SEND also improved from 91.32% to 92.48%.  

• Persistent absence of disadvantaged pupils increased from 28.57% to 30.43% (caution must be made to 

this data due to the small number of pupils amounting to the percentage).  

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

